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Colleagues and friends - 

I would like to acknowledge and pay my respects to the traditional owners of this land, and the elders, past, present, and future.
It is a great pleasure to be with you here today at this 12th international conference of the Asia Pacific Student Services Association. I greet you warmly as fellow educators of the generations who will shape the future of this region of the world, and indeed of the global community to which we all belong; and I am delighted that we have so many students with us to help us explore the issues of student engagement, support, and building graduate capability.

Actions, they say, speak louder than words; and a good example drawn from your own experience can illuminate much larger issues. So I thought that the best thing I could do this morning might be to describe to you the issues I have been personally dealing with in that most rewarding part of my role as Warden of Rhodes House, Oxford, which is concerned with supporting in Oxford some 200 or so of what it is no exaggeration to describe as some of the finest postgraduate students in the world, the current Rhodes Scholars studying in Oxford.  While in some respects this may seem far removed from the realities of student services in, say, large non-residential universities, I hope it will become evident why I believe that this experience, which I will describe in some detail, illuminates issues of importance for Asia Pacific student services colleagues, and that this experience involves so many elements of the student support activities with which we are all concerned, and, I think, has relevance to many of the global trends and challenges so many of us face.  
As you may know, the Rhodes Scholarships were founded under the will of Cecil Rhodes, an Englishman who rose to immense wealth and power in southern Africa in the late 19th century, and died in 1902, leaving his estate primarily to endow the world’s first great international scholarships program – what came rapidly to be known as the Rhodes Scholarships. This was truly one of the greatest drivers of the internationalisation of Oxford University in the 20th century, and thus a driver of internationalisation in higher education more generally, and a forerunner of many subsequent programs of student mobility.

 Rhodes’s vision was that by bringing from many countries around the world outstanding young people – young people of exceptional intellect, character, leadership capacity, and commitment to service – into the collegiate environment of Oxford, his scholarship could encourage them to do something with their lives to promote the public good; and also that by the intermixing in Oxford of young people who would go on to be leaders in their nations, he could promote international understanding and, indeed, peace. He aimed no less than, in his words, to help ‘render war impossible’. ‘Educational relations’, he said, ‘make the strongest tie’.

This was and remains a noble vision, as relevant in the 21st century as it was in the late 19th and very early 20th centuries when he articulated it. As Warden of Rhodes House, Oxford, I am responsible, under the Rhodes Trustees, for the running of the Rhodes Scholarships today, and thus for helping to ensure that Rhodes’s noble vision is given the best effect it can be in the 21st century. Since 1903, when the first Rhodes Scholars came to Oxford, the bequest of Cecil Rhodes, today being supplemented by the generous support of other donors, has fully funded over 7000 Rhodes Scholars in Oxford. They include Scholars who went on to be presidents and prime ministers of several countries, and other leaders in politics, public service, universities, the professions, business, not-for-profit and international organisations, the media, and much else besides. 
Today, some 83 Rhodes Scholars are selected each year to come to Oxford from 14 different countries or groupings of countries around the world. The calibre of Rhodes Scholars studying in Oxford today, all (or almost all) aged between their early and their late 20s, is extremely high. Rhodes’s original vision was of bringing together exceptional young people from the three great powers of his day – the British Empire, as it then was, now the Commonwealth; the United States; and Germany. This has shaped the countries from which Rhodes Scholars are currently chosen, which include in our region Hong Kong, India, Pakistan, New Zealand, and Australia. One part of the strategic dialogue now underway in the global Rhodes community is how to refresh this geographic spread to reflect the evolving realities of the 21st century, and there is great interest in creating, with sufficient philanthropic support, Rhodes Scholarships from other countries in this region and beyond.

Rhodes Scholars are chosen, according to the Rhodes criteria – intellect, character, leadership, and service – by selection committees in their home countries comprising Rhodes alumni and distinguished members of the business, academic, and professional communities there. Rhodes Scholars today come to Oxford as graduates of universities around the world, and almost all of them now undertake postgraduate degrees – Masters or doctoral degrees – in Oxford,  though some still gain great benefit from undertaking the more traditional ‘second BA’, tapping in to one of the greatest strengths of Oxford, which is undergraduate tutorial teaching in the colleges. Traditionally, the Rhodes Scholarship has encouraged intellectual and personal breadth, and while many Rhodes Scholars use their extraordinary opportunity in Oxford to deepen their professional or specialist knowledge and skills, many also use it to broaden their academic as well as personal horizons.

At any one time, the Rhodes Trust is supporting around 200 or more Rhodes Scholars studying in Oxford. All become members of Oxford colleges, and we encourage them to take an active role in the life of their colleges and of the wider University. Almost all live for their first year in college accommodation, something we strongly encourage, and many live throughout all their time in Oxford in college accommodation, while others move into private accommodation, including shared houses and flats. 
One part of my role is to support the current Rhodes Scholars in their time in Oxford, and I do this with the help of colleagues at Rhodes House, Oxford, the home of the Rhodes Scholarships. How do we do this?

Once they are chosen in their home countries, and with help from the Rhodes national secretary in their country, we – especially the Registrar, her assistant, and I - work closely with our new Scholars to place them in appropriate courses and colleges in Oxford. This means that we have close contact with them prior to their coming to Oxford, including providing pre-departure information that will help them prepare for the unfamiliar environment of Oxford. On coming to Oxford, as well as taking part in welcome, or orientation, activities in their colleges, their academic departments, and for University-wide activities, there is a ‘welcome day’ or orientation day at Rhodes House, and other welcome activities organised by Rhodes Scholars.
This introduces the new Scholars to the range of extra-curricular and social activities in the Rhodes community in Oxford, which today includes three parties each term at Rhodes House for all Rhodes Scholars, small lunches and dinners for all in the Warden’s home, other events – from recitals to mock talent shows to speaker meetings with distinguished visiting speakers – and the activities of the Rhodes Scholars’ own groups, in particular the Rhodes Scholars Southern Africa Forum, the Rhodes Women group, the Black Association of Rhodes Scholars, and the LGBT – lesbian, gay, bisexual, and transgender – group. They new Scholars are also, for example, introduced to the email list through which Rhodes Scholars communicate with each other quite independently of what is officially provided.  Thus, while Rhodes Scholars are typically very active in their colleges, departments, and university-wide activities - from sport to music to drama to politics to religious and community service activities and much else – there is also today a strong sense of engagement in a Rhodes community in Oxford which aims to supplement, but not replace, their other communities of belonging and engagement within the University.
On the day that I became Warden of Rhodes House last July, I emailed all the then-current Rhodes Scholars and gave them three invitations – to a party the next week (I thought I might as well start as I meant to go on), to come and see me individually if they had any matters they wished to discuss with me, and to be in touch with their thoughts about the Scholarship and how to improve it. As well as profoundly affirming how deeply the Scholars value the life-transforming opportunity they are given, their many dozens of emails, letters, and conversations had certain themes and suggestions. The most frequently recurring was the desire for more opportunities to mix with Rhodes Scholars of other countries, so that they truly benefitted from the opportunity to engage with fellow students from around the world. This has been a central theme of our subsequent efforts. As there are no British Rhodes Scholars, all Rhodes Scholars share the experience of coming to Oxford and England from abroad; and their mixing with British students must come, if it comes much at all, in their colleges, departments, and University activities. 
Another theme of our activities has been regular communication with our Scholars, including through email ‘updates’ from the Warden and through our continually evolving website. As well as academic advising, mentoring, and pastoral care of various kinds offered within their colleges, departments, and university services, such as the counselling service, we at Rhodes House seek to offer personal support for Rhodes Scholars – from discussing with them their choices regarding courses and careers, to supporting them through personal journeys which, while overwhelmingly positive, naturally involve many bumps and even traumas. As well as engaging with them at our many social and other activities, I meet individually for at least half an hour each with all Rhodes Scholars each year – with the first-year Scholars during their first, most exciting but also dauntingly transitional, term, and with later-year Scholars later in the year, and with each of them for as long as it takes when they have particular issues, such as supervision issues or personal dilemmas, which they wish to discuss.
There being patterns to human behaviour, there are, of course, patterns to these discussions, and I have particular questions to which I revert. Many years ago I asked the then Vice-Chancellor of Oxford, Sir Richard Southwood, for advice on a career matter. He replied, ‘There’s no vice like advice’, and continued the discussion, not as the giving of advice, but the probing of an issue which I was appropriately left to decide. Influenced by this, I seek, not to give advice, but to ask questions – questions which I hope help Scholars to identify and reflect on and, as necessary, resolve the matters before them. In particular, I encourage them to think about how what they are doing in Oxford – in their studies, but also in their other activities – can best help them become the people they want to be – how it can best open up that range of career options they want to have, and how it can best equip them to make that positive difference in the world they want to make. Cecil Rhodes said that he wanted his Scholars to ‘fight the world’s fight’ – to make a difference for good in the world – and Rhodes Scholars are encouraged to seek to do this. They are encouraged, not by prescribing what this means, but by asking them to think about what it means for them. My role is to nudge but not to proselytize.

I encourage Rhodes Scholars to reflect on their own strengths and weaknesses, but perhaps above all on identifying their positive passions – on what they feel driven or perhaps called to do; what they do, not because they have to, but because they almost cannot help doing it. It seems to me that the greatest chance of impact and ultimate satisfaction comes from living a life in which you are fulfilling your positive passions, developing those strengths and dealing with those weaknesses which enable you to do what your inner drivers most powerfully and positively compel you to do. I ask them to think about what they would like to be doing twenty or twenty-five years from now. I also ask them to consider this question: what do you need to do in your life that will enable you, when you are old and grey, sitting on the verandah looking back over your life, to be contented and happy that you have lived your life the way you wanted and the best way you could? There is, of course, no easy or definitive answer for these questions, but the point is to encourage Scholars to think about their ultimate aspirations, and how their more immediate actions might, or might not, help them towards those deeper goals.  
There are, of course, at times more urgently pressing issues. To those undertaking research degrees, I speak of the loneliness of the long distance researcher – the inevitable psychological isolation that is experienced by individuals, however sociable and socially supported they may be, who are undertaking a major research project on which their masters or doctoral degree depends. I speak also of the near-inevitable emotional roller-coaster ride which doctoral study involves, and encourage them to consider how for doctoral students – as for all students, as perhaps for all human beings – it is necessary to think about that range of strategies which work for you as an individual to manage the unavoidable stresses and anxieties of life, to which examined research work and impending exams give particular piquancy. For those about to face exams, despite my vow against giving advice, as well as discussing strategies for managing stress, I give the best (and simplest) advice I can – answer the question the examiners set.  As examiners of students’ work know, it is surprising how often those sitting exams do not give a direct answer to the specific question set, but simply dump the information they can remember that somehow connects with the topic. Answer the question!
For those about to leave Oxford and become our alumni, I ask them to think about how to maintain the extraordinary connections they have made in Oxford, how to stay involved with us and with their fellow alumni, and also to think about how they can, from wherever in the world they are working, contribute the lessons of their experience to global conversations about the issues with which they are involved. The internet, of course, provides one opportunity for this.

When Rhodes Scholars come, or as it is expressed in the language of Oxford ‘come up’, to Oxford, one part of the welcome to them is a formal dinner called the ‘Coming Up Dinner’. When they leave or, in Oxfordese, ‘go down’’, there is, unsurprisingly, a formal ‘Going Down Dinner’. These traditional rites of passage are moments of significance for many, markers of turning points in their lives, and events we go to some trouble to try to make special for them. Increasingly, we are working to help those leaving Oxford to connect with fellow Rhodes alumni in the places around the world to which they are returning or going, as well as to stay connected with the global community of Rhodes Scholars; and there is more that we can and will do.
We have this year introduced an online Scholar Experience Survey, in which we ask our current Rhodes Scholars to evaluate and give comments on their courses, their colleges, and the support they have received from Rhodes House. The results are both encouraging and helpful, both affirming our efforts but also providing useful pointers for improvement – for example, pointing us towards doing more to help Scholars in their preparations for Oxford, including in their course choices. Our ability to provide help is, of course, limited by the available resources, both our own and those within the University of Oxford – a university which, like almost all British public institutions, is being affected and will be more so by the ever-tightening public finances of the age of austerity that is descending upon the UK and many other countries.
There is, of course, much else that I could describe about the experience of Rhodes Scholars in Oxford, but this, I hope, provides some sense of what we do. Though the context may seem very different from where you work, I suspect that some at least of the content will seem very familiar. The themes of this conference are ‘supporting’, ‘engaging’, and ‘building graduate capabilities’, and that is precisely what we are aiming to do also. 
You will have recognised many familiar themes in what I have described: 

· the fact that, though there are patterns, each individual experience is distinctive, each individual has their own potential which they must be encouraged to identify, develop, and fulfil towards goals and values which are their own, and each individual has their own problems which they must be supported in seeking to handle; 

· the importance of support in the transition from one environment to another, support in the form of appropriate welcome and orientation activities but sustained support beginning before students come and continuing throughout their time with us, and in fact beyond; 

· the importance of community and a sense of belonging, and of social and extra-curricular activities which promote this;
· the fact that no category of people is exempt from depression, anxiety, and other mental health issues, and that for all students assistance in developing resilience and an emphasis on positive wellbeing is important; 

· the desire of international students to mix more with students of other countries, and not only with their own – important though some mixing with their own undoubtedly is;
· the growth of postgraduate student numbers within many universities, and the uneven adjustments many universities are making from an almost exclusively undergraduate focus to one more balanced between undergraduates and postgraduates;

· the ways in which, however imperfectly, new technologies are being used to supplement and help shape the community and the support provided to students;

· the inescapable issue of resources;

· and much else. 

But there are broader points I wish to make. The Rhodes Scholarships reflect a philosophy of education that emphasises the identification and development of academic knowledge and skills, crucially important as they are, alongside and in the context of the development of other qualities and values. The Rhodes Scholarships are an example, I like to think an exemplar, of this broad view of education. This broad view competes against alternative views of higher education which, on the one hand, focus narrowly on the development of academic skills and knowledge alone, and on the other hand, focus purely on higher education as being to train people for doing particular jobs. Against these narrowly academic and narrowly vocational views of education, the Rhodes philosophy is to seek to nurture people who will be strong, indeed exceptional, in intellectual, including academic, attainment but also strong in character and values, in their capacity as leaders, and in their commitment to service to the community, in whatever form that service might take. Indeed, the Rhodes Scholarships explicitly aim to identify and develop people who will be, in a phrase we use, ‘leaders for the world’s future’. The Rhodes educational philosophy thus has much in common with, say, ideals of liberal education – what in the 19th century was quite often referred to as ‘large and liberal education’, a phrase I borrowed shamelessly for the title of a book in which I develop some of the ideas I am expressing this morning.

It is my view that, in these early years of the 21st century, as universities around the world, including many around the Asia Pacific region, have been re-assessing their educational purposes and programs to seek to ensure they are as relevant as possible to the new century, there has been a resurgence in the recognition of the importance of broad education of the kind embodied in the Rhodes ideal and in the ideals of liberal education. This is evident in universities from the US Ivy League to Manchester and Aberdeen in Britain to many in Asia – certainly some in China, Korea, Singapore, Hong Kong, and Brunei – to such Australian universities as the Universities of Melbourne and of Western Australia.

It is commonly recognised that we live in an age of global forces and rapid change, including rapid change of technology and other forms of knowledge, and I believe it is increasingly widely thought that, while we need experts in so many fields of every-growing specialisation, the best educational preparation for tomorrow’s world will include, as well as those specialisations, a broader preparation – a broader capacity to understand and engage with the global forces and the rapid change which mark this age in history, a capacity to see one’s specialisation in its broader context so as to be a better specialist, a capacity to change with changing times and to encounter and master new and unexpected developments and bodies of knowledge. Richard Conant gave us the example this morning of the necessity of interdisciplinary approaches to the environment, and to understanding and dealing with all aspects of climate change. 
It is for these and related reasons that universities in many countries have been reviewing and refreshing their curriculums, typically placing greater emphasis on intellectual breadth and fundamental transferable skills – for example, inter-cultural, international, and inter-faith understanding; communications skills; research skills, so as to be able to solve unfamiliar problems requiring the identification and application of unfamiliar knowledge; and community engagement, so as to be connected more closely with the world around us.
The Rhodes philosophy has it also that such qualities are developed not only in the classroom, but in extra-curricular activities and in colleges and in other communities to which students belong and in which they engage. Leadership in extra-curricular activities should be one of the hallmarks of those chosen for the Rhodes Scholarship; and Cecil Rhodes explicitly provided for his Scholars to go to Oxford because of what he saw as the benefits of its colleges. Over the last decade or so, universities around the world have, for a variety of reasons, again been considering the best educational experience they can offer to students. In this broad process of reassessment of quality of education, I believe there has been a renewed recognition by many university leaders of the importance 
· of student engagement, 

· of extra-curricular activities,

· of a sense of belonging to a community within the university, 

· of supporting students throughout their university life-cycle, and 

· of residential colleges as providing, when they are operating well, arguably the richest immersive environment in which to be a fully engaged student. 
The value of residential colleges in encouraging student engagement has been supported, for example, by results of the Australasian Survey of Student Engagement, and renewed emphasis on residential colleges is seen in universities from Yale and Princeton in the US to Fudan in China, and many others in several countries, including Australia.
 While many universities will not be residential, or not for more than a small proportion of their students, they can nonetheless, as the retiring Vice-Chancellor of the University of Manchester, Alan Gilbert, has said, seek to develop the attributes, such as of community and inter-mingling of students of diverse disciplines, that best approximate to the benefits of residential college life. Partnerships between universities and private providers of accommodation to create genuine ‘living learning communities’ can be one important form of this.
It has again come to be widely recognised among university leaders that students learn a great deal both from each other and from their involvement in extra-curricular activities. It has become clearer than ever that what can be conveyed in the classroom cannot of itself be sufficient to equip graduates for the world in which they will live and work: so, for example, study abroad and exchange programs and other forms of student mobility, and programs of experiential learning of various kinds, have emerged to greater prominence.
The significance of all this for student service professionals seems to me profound. It means that your role – our role – is not only more important than ever; it means that it needs to be conceptualised more than ever as being an educational, and not simply a service delivery, role. How we conceptualise our roles will significantly help to determine how, and how well, we fulfil our roles. If the out-of-classroom aspects of the student experience are recognised as crucial to the quality of students’ education, then we will best serve the education of our students precisely by conceptualising our role as being to contribute to their education.  And we must prepare ourselves well to make that educational contribution.
Let me give an example close to my own heart as the former head of a college at the University of Melbourne. It is possible to think of a university residential college as being an ‘accommodation provider’, and so it is. But if that is all it is, then it is a hostel or a ‘hotel with attitude’, not a college. A college, properly so called, must be a provider not merely of accommodation but above all of education – education that is all the richer for being in a residential context; education that is offered through academic support and challenge, through mentoring and pastoral care, through extra-curricular activities, through the friendships and belonging that the college community offers, and through the focus, balance, and purposeful motivation that college leaders should bring. If those running a college think of themselves merely as accommodation providers, rather than as providers of education in a residential context, they will miss many of the important opportunities they have to contribute to the education of their students, and their college will truly not be worthy of that name.
What I am saying, of course, has been said by others before, and more eloquently and persuasively. For example, you are probably familiar with the important paper Learning Reconsidered: A Campus-wide Focus on the Student Experience, published in the United States in 2004 by the National Association of Student Personnel Administrators and the American College Personnel Association. Let me quote its conclusion:

 This document asserts that learning must be reconsidered – that new research, changing times, and the needs of today’s emerging generations of students require that our traditionally distinct categories of academic learning and student development be fused in an integrated, comprehensive vision of learning as a transformative process that is centered in and responsive to the whole student. Every resource on every campus should be used to achieve transformative liberal education for all students, and all colleges and universities are accountable for establishing and assessing specific student outcomes that reflect this integrated view of learning. There will be extensive and appropriate variation in the specific student outcomes each institution emphasizes and in the administrative structures, division of responsibilities, and assessment methods used. But a common and central theme, regardless of institutional type, student demographics, or campus culture, will be the establishment of vibrant educational partnerships among members of the academic faculty and student affairs professionals in which all campus educators share broad responsibility for achieving defined student outcomes.

While I do not wish to defend all the big and bold claims in Learning Reconsidered, I do wish especially to argue that its conception, if not its precise language, of student affairs professionals as student affairs educators is essential for the best student learning experience in the 21st century. It is certainly as an educator that I conceive my role, and I hope that it is an educator that you conceive your role. 
In saying this, I am conscious that academic faculty members are highly variable in their willingness to act as partners in the educational process. Many are outstanding; many are not. Quite apart from professional jealousies, there is, of course, the fact that academic faculty members are highly variable in their commitment to the education of students in the first place, partly – but not only – because of the intense competing demands of research. To my mind, this unevenness of academic faculty members’ commitment to the education of students makes the educational role of student affairs professionals all the more important.
One of the reasons for the renewed focus over the last decade in the quality of student experience has been the increased competition between institutions within countries and between countries for students – competition for students partly as sources of the talent which institutions and countries need in the so-call ‘knowledge economy’ of our day; partly as the sources of the diversity of student cohort which increasingly educators believe will benefit all; and partly, let us be frank, as sources of revenue. Enlightened institutional leaders recognise the importance of student affairs professionals in the attraction and retention of students – students who bring talent, diversity, and money. They recognise, for example, that all those things done to promote interaction between so-called ‘international students’ and domestic students, within the university as a community containing many opportunities for engagement in sub-communities, will help to make the university more attractive to students from abroad. Yet, as has been manifest clearly in Australia over the last year, institutions have varied widely in their attentiveness to the needs of international students. Too many practices in universities, including the use of the term ‘international students’, separate international students from domestic students, where the emphasis should wherever possible be to bring them together.
As institutions increasingly focus on the challenge of retaining the students they attract, and on the problem of student attrition, they should recognise the importance of the work of student affairs professionals in helping to create and nurture that sense of belonging to a cohort and a community which appears so important to student retention. This is all the more important as institutions in many countries engage seriously with the challenge, posed especially vigorously by governments in some countries, to attract and retain students from low socio-economic status backgrounds. In Australia and New Zealand, as in a number of other countries, this involves particular and very important challenges of being supportive to Indigenous students, and encouraging among them, as among other students, a sense of belonging to the community.
Perhaps partly because my own life, which began in the Outback of Queensland, was shaped by the unfolding of unexpected educational opportunities, including being awarded the scholarship which I now administer from Oxford, I am acutely conscious of the importance of education as a life-changing opportunity, and of the responsibility of institutions to reach out to potential students of all backgrounds, to seek to ensure that students of potential aspire to and take these opportunities regardless of the disadvantages which they have suffered. This is a matter both of fairness to individuals and of ensuring the best use of talent within the community. Student affairs professionals in many universities have a significant role to play in the outreach of their institutions to students from disadvantaged backgrounds, of making them feel they will belong if they come, and helping them to feel they belong and helping them to succeed when they do come.
This sense of belonging is important also to another of the great global trends of our time – the increasing and essential emphasis on the engagement of alumni to support an institution. Alumni who have felt engaged while in the university or college are much more likely to be receptive to engagement with it, and generous in support for it, after they have graduated. In some cases, of course, their generosity comes in the form of support for student activities – a student centre, or support for sporting or musical or theatrical facilities, or other support.
It is my privilege to work in the magnificent surroundings of Rhodes House, Oxford, in the centre of Oxford, itself one of the most beautiful university towns in the world. Rhodes House provides a superb venue for many of the student activities in which we are engaged. You will be aware that recent years have seen an increased emphasis in many institutions on the provision of suitable physical spaces for student activities and student services. This has come alongside a renewed emphasis on optimising physical spaces for other aspects of teaching and learning, including the integration of libraries with other student facilities, the provision of spaces which make student discussion and engagement easier and even enticing, and the integration of previously dispersed student services in more convenient unified hubs. Increasingly, of course, thought is given to how to integrate the provision of services on campus with the provision of services online: including, of course, considering the challenge of how to engage students in all that the on-campus experience can offer when so many are so tempted to regard campus as optional in the online age, and in the age of increasing off-campus work.
In the spirit of Learning Reconsidered, but also in the spirit of earlier traditions of education of which the Rhodes ideal is one exemplar, I have implicitly depicted the best student experience for the 21st century as being one in which the various elements of the student learning experience – curricular and extra-curricular, in and out of classroom, and ideally in a residential environment – are all regarded as being important, and being complementary to each other. This philosophy is easier to express than it is to implement. The professional divides between academic faculty members and student affairs professionals are one example of the difficulties. There are other divides. The reference I have just made to the importance of physical spaces and to technological aids to education reminds us of the importance, in university planning and in the execution of those plans, of bringing together those academic leaders responsible for leading the university’s thinking on its educational activities, those professionals responsible for campus and building planning, and those professionals responsible for information technology, so that productive conversation between them can lead to a shared sense of the best spaces and best use of technology within those spaces to support the best student learning experience. I have had the fortunate experience of working in various universities and colleges with campus and building planners and IT experts who were keen to learn and engage with the educational philosophy of the institution; they, like others, look to institutional leaders to facilitate and lead such potentially fruitful conversations, and such leadership is not always forthcoming. 
This vision of the best student learning experience, while increasingly attractive to many educational leaders, is also at variance with the reality on many campuses. Surveys of the first-year experience in Australian universities, for example, have shown – and I quote a summary of the comparison of 2004 and 2009 surveys:
First year students are spending fewer days and less time on campus. Fewer are involved in extra-curricular activities around campus. Fewer say they have made close friends. More indicate they keep to themselves at university. Yet, in apparent contradiction, the students of 2009 report more involvement in group work for study purposes, both in and out of class. … The trend towards part-time work during semester continues. … Predictably, there have been dramatic rises in the use of various forms of ICTs for study-related purposes and students are embracing these opportunities and are highly positive about the benefits. One consequence is the on-campus, face-to-face experience is taking on less significance and students are having less direct contact with academic staff.

The authors of this study, Richard James, Kerri-Lee Krause, and Claire Jennings, suggest as one of the responses to this, and again I quote:
During the next few years attention might be given to ways in which students are informed of the kind of engagement that effective higher education requires. In other words, universities will need to do more to spell out their expectations for student involvement in learning.

I would say that it is important for educational leaders to articulate and sell to students a vision of their engagement in a rich campus life, actively engaged both in and outside the classroom, as the best student experience they can have. I agree with these authors of the Australian first-year experience study that the spelling out of expectations, and I would say the persuasive articulation of this vision of the best student  learning experience, will be increasingly important as more students enter ‘higher education unfamiliar with its character and with lower levels of achievement in their previous educational experience’. This will require leadership.
Writers and speakers on leadership increasingly tell us that, not least because of new information and communication technologies, institutions are less hierarchical than once they were, so that leadership needs to be more collaborative, more open, and more based on influence and less on the blunt exercise of power than once it was. There is much truth in this, and this is important for those of us whose roles include the identification and encouragement of future leaders. While the growth of managerialism in many universities also provides examples of more old-fashioned models of leadership, I think of leadership, not as the holding of a position, but – as someone once defined it - as doing what is necessary to challenge or lead a group of people effectively to confront their real issues. It is possible, indeed it is highly desirable, for student affairs professionals to be leaders in this sense: for example, helping by their voices and their actions to influence the discussion within their university on the shape of the student learning experience it offers. It is also, of course, highly desirable to have champions, not least to have champions in the senior executive of a university, and the cultivation and education of such champions is itself an act of leadership by student affairs professionals. Having champions at the highest levels of the institution committed to the educational importance of the work of students affairs professionals is important not least in the politics of resource allocation within an institution.
Please do not imagine that in my discussion of some of the trends and challenges I see that I believe these are uniform within and across all countries. Of course they are not. Resources, to which I have just referred, is one important area of divergence. I referred earlier to the age of austerity that is descending in the UK and some other countries, most especially in Europe and North America. The reduction of resources available for higher education in some countries – especially through reduced government funding, and the decline of endowments during the global financial crisis of these last two years or so – contrasts sharply with the vigorous commitment of governments and donors in some countries, especially in Asia, to ensure that the leading higher education institutions of their countries are continually and rapidly increasing in quality. If this divergence between austerity in some countries and expansion in others continues significantly for a long period of time, the consequences will be profound, including for the relative attractiveness of institutions in those countries to the most talented academic and professional staff, and to students, undergraduate and postgraduate.

Whether in an area of austerity or an area of expansion, it seems to me that an important leadership role for student affairs professionals is to help to shape, to articulate, and to implement the educational philosophy of your institution. The role you play – the role we play - in the student learning experience has never been more important. There are major obstacles to our being able to support the best possible student experience: but the rewards, to our students and indeed to ourselves as educators, of our working to do so make it very much worth the effort.  
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